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Chapter 1
Introduction
ENG 105: Critical Reading, Writing, and Inquiry satisfies the Murray State University requirement for written communication. ENG 105 is a four-credit-hour, one-semester, seminar-style course, and emphasizes academic inquiry through reading and writing. In this course, you will explore the ways of thinking in higher education by reading a range of classic and contemporary essays and literature and then responding to these readings in writing. Reading and responding help you learn and think critically, which are the central aspects of academic inquiry and a vital part of your college career and post-college life.
Critical Reading: ENG 105 defines reading as a constructive activity, not as the passive absorption of information. Reading should be integrated into the process of writing: we read, write, read again; then we test what we have written against the interpretations of other readers before reading and writing again, and so on. This kind of interpretive reading requires that we spend more time than we are used to in reading and re-reading the assignments. To make that reading/re-reading productive, we work with texts that give readers work to do, texts that pose problems that resist easy summation. You will be expected to read a lot, and to re-read parts of or the whole text while you respond in writing and before you participate in class discussions.
Critical Writing: ENG 105 shows how texts can support, challenge, extend, and/or complicate your thinking. Rather than merely writing about texts, you will explore the ways in which texts provide other ways to think about and understand a shared world. In that effort, you will find yourself sometimes writing with, sometimes writing against, and sometimes writing to extend a text. The emphasis in all writing assignments is on the intellectual work to be done in the assignment, not a pre-determined form (e.g. comparison/contrast) for the writing. That is not to say that your essays will be formless. In fact, you will be expected to adopt forms appropriate to good college writing -- that is, writing that is about complex ideas and issues. Often, the form an essay takes will emerge from the thinking done through writing (as opposed to having the thinking fitted to a pre-determined form). After reading, drafting, re-reading, revising, workshopping, and so on, you will produce at least 25 pages of revised, edited, and proofread formal prose by the end of the semester.
In addition to this 25-page requirement, you may also produce a range of informal writing, such as in-class freewriting, brief reading response papers, and journal writing. These writings will contribute to class discussion and help you with the process of inquiry; your informal writing will likely lead to your formal paper topics. Furthermore, as an aid in how to work actively on reading through writing, ENG 105 requires that you practice the conventions of citation, quotation, paraphrasing, and summarization. These conventions enable you to recognize college writing as conversational, a precondition for thoughtful exploration and testing of ideas.
Essential to critical writing is the use of meaningful revision as a means of producing clear and cogent writing. You must revise your own work. Revision is part of writing -- the first time we write something down is often not the best way to write it. Tinker with your sentences, change around the order of whole paragraphs, put the conclusion at the beginning, or rewrite a whole page -- experiment with your writing to make it better. In addition, part of the revision process includes peer review, where you critically read your classmates' work and make comments and suggestions. Some students do not feel adequate to the task, but every perspective matters. Multiple drafts and peer suggestions should lead to revised essays that have a central idea/purpose that requires detailed argument and development. Furthermore, each improved draft should be carefully contextualized and developed in light of the readings that stimulate the assignment and the central idea that grounds the student essay. Finally, the finished draft should be properly documented, typed, formatted, edited, and proofread for clarity -- all areas that can be helped by the peer review process.
Critical Inquiry: Academic inquiry is the process through which knowledge is attained and disseminated. Each of your professors engage in inquiry when they do research in their respective fields of study. But "research" is not limited to laboratory science; scholars in all disciplines explore theoretical and practical questions related to their fields. The process of inquiry is simply the application of time, effort, and study to things that cause us to wonder. To learn, in other words, is to inquire. ENG 105 will create an atmosphere that encourages questions, comments, and discussion that helps you inquire about ideas. Here's an analogy borrowed from the philosopher Kenneth Burke: You, as a college student, are one of a select group invited to a large mansion for a party. When you walk through the large front doors, you notice many groups of people engaged in conversations. As you walk around, you overhear these conversations -- some are interesting to you, some are not. Eventually, you stand close by a conversation that interests you more than the others. You listen to the people talking, realizing that they have been discussing this topic for a long time. After a while, you feel that you have something to say, so you do, and you are brought into the circle when the others nod their heads, ask you questions, or politely disagree. You stay for some time, and then noticing the late hour, you excuse yourself from the conversation and head out the door. Before you leave, you glance back, and the group is still discussing the topic. You realize that it will continue to be discussed long after you leave.
ENG 105 helps you enter the conversations that occur around you. Each credential you receive, each course you take, and each homework assignment you do qualifies you more and more to enter the conversations that matter to you. Just like the party conversation, your views have value, but as you are invited to more and more parties, you realize how your ideas and perspectives change or become stronger as you continue to inquire. ENG 105 represents reading and writing as the work of participating in a conversation about a world that both the text and the reader/writer are in the process of understanding. Rather than promoting simplistic either/or thinking, then, the readings selected for these courses encourage you to think of yourself as a participant in a collaborative process of questioning and discovery, working with and against the views and voices in the readings.
The goal of ENG 105 is to facilitate academic inquiry so that you not only practice writing for purposes that will grow more complicated as you go further in your studies, but also make you familiar with the ways of thinking and interpreting texts in order to participate in disciplinary and interdisciplinary exploration through writing. To pass this class, you must demonstrate that you understand and can effectively apply the approaches to academic discourse and inquiry. You must read and re-read and write and rewrite -- a lot. You must synthesize and analyze sources and make claims that do not rely on entrenched beliefs or mainstream ideas. The course will be challenging, and you may question the need for you, a science/business/nursing/whatever major, to succeed in or even take this course. We hope that preconceptions about "English" classes change as you understand that inquiry through reading and writing is integral for any field of study. Surprisingly, you might even discover that you don't actually hate writing. You may actually enjoy the intellectual satisfaction in reading and responding in writing. Unbelievable? Give it a try. Even if you do not love it, we hope you gain an appreciation of the function and value of academic discourse and inquiry.
Chapter 2
Getting Started
From High School to College Writing
You probably expect that college reading and writing will be different from your high school expectations. However, you may not know exactly what those differences are. Although the difference between high school writing and college writing will vary from student to student and from school to school, here are some meaningful differences that will apply to most students' experiences of this transition:
Grammar and Mechanics: In high school, teachers focus on grammar and mechanics as part of writing instruction. While your university instructor will expect grammatical and mechanical proficiency in your essays, he or she will not spend a lot of time in class teaching you grammar. In other words, ENG 105 is not a grammar class. It is a writing class built on the presumption that you know how to construct mechanically correct sentences. If you have trouble in this area, your instructor will point you to some useful resources, including your handbook and the writing center.
Form: The most elemental (and useful) structural form of high school writing is the five-paragraph essay form: introduction/thesis, three reasons, and conclusion. This form allows students to grasp the way thesis-driven arguments work, which is an important first step in developing the ability to express ideas in writing. At the university, however, you will need to expand your structural repertoire. The five-paragraph essay is a good first step toward writing successful arguments, but college-level writing requires a good deal more nuance and sophistication to render the most successful version of your ideas.
Subject: High-school writing assignments often ask you to take a position on an issue or offer your personal opinion or response to an issue or idea. For the most part, the issues and ideas you write about do not leave a lot of room to say something meaningful to you. Cloning, abortion, the death penalty, global warming: these issues have been discussed so much and by so many, that there is little new to say. At the university, while you may be asked to sharpen your ability to take a position consistently and compellingly, you will more often be asked to explore complex issues that are composed of multiple perspectives: what is the meaning or task of education, what is government and what does it mean to be a citizen, what is justice, what is our relationship to nature, what is an ethical life, etc. These subjects offer you the opportunity to make your own mark in your writing; they allow you to say something meaningful to you.
Readings: Except for novels, perhaps, high-school readings are usually short and easily digestible. They generally offer one side of an argument or a brief summation of a particular perspective on some issue that the reader can passively consume and remember. These kinds of readings actually misrepresent what real reading actually does. They tidily wrap up the issue at hand and do not allow readers to do much more than agree or disagree. They give the impression that this is what good writers do: write neat, simple, self-contained pieces. The readings you will encounter at the university are quite different. They are not easily digestible. They cannot be consumed in one sitting. They require readers to engage the material actively and critically, to return to the text for multiple re-readings, and to think about what is being said carefully and constructively.
Successful reading in college, then, does not mean the ability to master a text with one reading, in one sitting. Successful reading is actually a process of active and critical engagement that includes going back to the text several times. Good readers put together, piece by piece, a complex text that they at first understand only partially, and on a second reading only a bit better, and so on. Developing a coherent reading of the kinds of texts you will encounter at the university will begin with confusion and uncertainty. This is not a sign that you are a bad reader. Rather, it is a sign that you, like everyone else, cannot master a difficult text right off the bat. And, importantly, a sign that you -- just like every other reader who has encountered this particular text -- have some more work to do on the material.
Research: Research in high school often follows a fairly simple formula: come up with a position or an opinion about a topic, find some sources that agree with you and a source or two that disagrees with you, and make an argument by citing the friendly sources and critiquing the opposition. This is a great skill to have, and it is what the university assumes you are able to do when you enter it, but this is not what research is like at the university level.
Whether you know this or not, what you write about an issue or an idea is your entrance into an ongoing conversation about that issue or idea. With some issues (death penalty, abortion, etc.), you may have nothing to add to that conversation. The best you could do would be to summarize one or more of its aspects. Remember the Burke metaphor of a party -- over in the corner stands a group of four or five people engaged in an animated discussion about the value of an education. You walk over and listen in for a while. As a student, you have some experience in education. You have given some serious thought to the question of what constitutes a good education (or, alternatively, what a bad one looks like), or what the value of education is (if it's only one thing). After a few minutes of assessing the positions of the members of this group, you decide it's time for you to put forward your ideas.
Like the party metaphor, research at the university attends to multiple perspectives on a complex issue (perspectives that will overlap, agree, disagree, reinforce or critique one another) to figure out just how to say what you have to say about the issue at hand. What you have to say will obviously coincide to some extent or other with some of the participants of the conversation, but may not overlap at all with another position, or may not be influenced or altered by several of the positions. It might look something like this: While I agree with much of what Chris and Audrey have to say, I do not think their perspective goes far enough. While I disagree wholeheartedly with Bill, his opinion about this particular aspect, if added to Chris and Audrey's position, would strengthen it considerably, and so on. Although you will want to write with some authority, you should not think that your position is a conversation ender. Someone else will come along and join the conversation, using your perspective alongside all the others to say something new.
Basically, then, researched writing at the university amounts to giving voice to your idea among other voices. This is why, by the way, that universities are essential to any thriving society. These conversations are what push human knowledge ever farther down the road of discovery.
Specifics of ENG 105
Course Structure: Sections of ENG 105 will meet either four days a week, alternating between a computer lab and classroom; two days a week in a computer lab; or one evening a week in a computer lab. Each section requires a textbook or course pack, which are generally a collection of essays that will be used to spur your thinking and generate ideas for writing.
Although instructors differ in their classroom approaches, in general, ENG 105 sections will be fairly standard in classroom activities and course assignments. You will do a lot of writing -- probably during every class period and each time you read an assigned text. In-class writing assignments will be for the most part informal and ungraded, which will help you clarify your thoughts and writing processes so that when you write your formal, graded papers, you will have a better sense of your own ideas and ways of communicating them on paper. Writing is a complex activity; many things contribute to its success. Thus, your class will engage in a variety of activities to help you approach topics and ideas in different ways. The small class size encourages you to get to know your classmates, to feel comfortable speaking your mind in class discussions. Participation by each student is essential for the course. Without the varying perspectives from each student, the rest of the class is robbed of ideas that may help them understand something better. You can expect some of the following class activities during the semester:
Paper Evaluation: At least 70% of your grade will come from your minimum 25 pages of formal writing. While each instructor is free to develop a method for evaluating formal papers, either holistically or through a rubric, here are some general expectations for student papers that meet the minimum requirements. Papers must:
The above list represents the minimum of what will be required of you in any college class that requires writing. To help you understand the way your instructor views the quality of writing, we will let you in on our secret grading code (don't tell anyone). Instructors do not actually share a common standard for writing -- every instructor will have specific things that he or she values more than others. However, the descriptions below are agreed upon general guidelines for the differences between A, B, C, D, and E essays. Keep these things in mind as you write and as you revise your essays.
An A paper is extraordinary work that more than fulfills the requirements of the assignment. This essay tackles the topic in an innovative way, with a clear sense of audience and purpose, an insightful thesis, and appropriate and effective organization. The structure is carefully planned; each section of the essay develops the thesis with logical arguments and specific, conclusive evidence that has been interpreted and clearly related to the writer's point. The style is energetic and precise: the sentence structure is varied and the words are carefully chosen. How the writer says something is as effective as what the writer says. There is evidence of careful editing since the essay contains few, if any, grammatical or mechanical errors and, if necessary, is correctly documented using MLA or APA format.
A B paper is clearly above-average and more than meets the requirements of the assignment. Like the "A" paper, it has a clear thesis and organizational strategy, and each paragraph provides unified, coherent, and developed support for its thesis and subordinate assertions. If necessary, it properly documents sources. While the essay takes some risks, attempts complex strategies of development, and pays attention to audience, it falls short of the "A" essay in one or more of the following ways: the thesis may not be as interesting or insightful; there may be weaknesses in organizational strategy or execution; the support may not be uniformly conclusive and convincing; and the style may not be as energetic or the diction as thoughtful. The essay shows strong evidence of editing since there are few grammatical or mechanical errors.
A C paper is average work that solidly meets the requirements of the assignment. The essay has a thesis and organizational plan that demonstrate thought on the writer's part, a generally clear style, and adequate documentation, if required. Paragraphs contribute unified and coherent support, but the writer may have difficulty with any of the following: the thesis may be too general; the evidence may be predictable, may not be thoroughly interpreted, or may not be clearly related to the writer's point; the paragraphs may be uneven in development and transition. Even in the "C" essay, there should be few grammatical or mechanical errors so that the essay is readable. The essay shows evidence of editing but only superficial revision.
A D paper is below average work that demonstrates an attempt to fulfill the assignment and shows some promise but does not fully meet the requirements of the assignment. The essay may have one or several of the following weaknesses: a general or implied thesis that is too broad, vague, or obvious; an organizational plan that is inappropriate or inconsistent; evidence that is too general, missing, not interpreted, irrelevant to the thesis, or inappropriately repetitive; documentation that is incomplete or inaccurate; style that is compromised by repetitive or flawed sentence patters and/or inappropriate diction and confusing syntax; or grammatical or mechanical errors that interfere with readability and indicate an inadequate attempt at editing and revision.
An E paper is substantially below average for the assignment. It exhibits one or several of the following: off-topic, no apparent thesis, or contradictory thesis; clearly no thinking-through of the topic; little or no sense of organization; insufficient development; evidence that is inappropriate or full of generalizations, faulty assumptions, or errors of fact; lack of correct documentation, if required; problems with diction, syntax, and style; or serious grammatical and mechanical errors that impede the reader from understanding the essay.
Using a Rubric: Teachers often use scoring guides, also known as rubrics, to evaluate written work. Rubrics provide perspectives in viewing the differences between grades assigned to essays. Each instructor has a different approach, but in general, scoring guides communicate the instructor's expectations to the students and provide guiding terms to talk about student writing. Your instructor should make it clear to you how he or she will evaluate your formal papers.
Grammar and Mechanics (Again): It is worth repeating that ENG 105 is not a grammar class. However, grammar, usage, and mechanics may be addressed by your instructor in the context of your assignments if the clarity of your writing is an issue. Your instructor expects you to be familiar with and to be able to write in formal English without slang, colloquial language, or major mechanical errors. If you have trouble, you will be expected to utilize the campus resources such as the Racer Writing Center, meeting with your instructor during office hours, and websites and library sources that can help you improve. Every person who writes makes mistakes; the difference is in the revision and proofreading. Many of your professors write articles or books for publication. Ask one of them how many drafts lead to the final version; you will likely be surprised at the answer.
A Note About Grades: Our first concern in ENG 105 is for students to learn strategies and methods that help them think, read, and write more effectively. Some of the progress you make in the course will be intangible and unmeasurable. However, since letter grades are the university's method for ensuring that students are prepared to move on to more advanced courses, the program has adopted evaluation practices that are subjective, but fair, and that maintain the integrity of the expected level of writing for the first-year student.
You may be surprised, even shocked, when you receive your first formal paper back with the instructor's grade and comments. You might bristle because your writing did not meet the high expectations of the course and university-level communication. Your reaction to graded papers is a key to success in the course. Do not consider your paper grades as personal affronts to you; your professor is not insulting you or belittling you, but is being critical of your work so that you know areas in which you can improve. If you could improve by yourself, you would not be in college. All of us, including your professors and every scholar, need criticism. Colleagues, friends, teachers, and family members see things differently than we do, and they are equipped in their various roles in our lives to offer advice and criticism. At the university, the expectations of the quality of your work jumps up a notch or two or twenty. What you accomplished in high school is not the best you can do (though it may feel that way). Your ENG 105 instructor will be identify specific elements in your writing that may help you later in college or in your eventual career. Submitting your writing for evaluation is not a meaningless exercise. ENG 105 has been explicitly designed to allow you to improve your reading, writing, and thinking abilities so that you can be a responsible citizen in the world. What might seem unrelated to your intended career now may have huge implications down the road. Inquire of any professional how much they write or ask any employer what matters for professional jobs and you will find critical thinking and written communication at the top.
If you underperform, fail well. In other words, learn from that failure what you need to know to succeed. Some of us have felt the punch in the gut of a shockingly disappointing evaluation of our writing. When this happens, it is acceptable to stew over it, thinking about how the instructor missed the point or did not agree with the topic, but do nott let that feeling last too long or keep you up at night. You will come to realize that the instructor was suggesting ways to improve that piece of writing. After rewriting it, you will probably look at the original and ask: "How could I think myself a decent writer when I wrote like that?" Allow your instructor to help you: utilize office hours, ask questions, make sure instructions are clear, and make suggested revisions.
ENG 105 is designed to help you develop an understanding of yourself as a writer and thinker. No matter how strong or weak you may feel as a reader and writer at the beginning of the semester, you should be a more powerful and self-aware writer, reader, and thinker by the end. If you want to earn a high grade in ENG 105, you will be required to write multiple drafts of your papers and seek feedback from your peers and instructors. If you are not willing to put in the effort, do not expect a high grade. Attending class and doing all of the assignments will probably guarantee you a "C" grade. Effort does not equal quality, but earnest effort will likely lead to higher quality writing. To attain a higher grade, your formal papers must show meaningful effort to improve the way you approach, think through, and write about your chosen topics.
Lastly, remember that no paper will be perfect. An "A" grade does not represent perfection, just like an "E" grade does not represent total failure. You came to college to learn; learning really is a lifetime activity, so take advantage of all learning opportunities; they are not only found in textbooks.
How to Succeed in ENG 105
MSU Reading Experience
Since 2002, incoming students at Murray State University have been invited to participate in the Murray State University Reading Experience (MSURE). First-year students are asked to read the book prior to attending Great Beginnings. The themes, ideas, and issues explored in the text create a common element among first-year students, and provide opportunities for discussion, interaction, and enrichment in the classroom, residential colleges, various campus organizations, and in the community. As part of the First Year Experience, the MSURE establishes a learning community by focusing upon the shared reading experience in classes and through co-curricular and extra-curricular activities. Efforts are made to connect events throughout the year to the themes in the selected common reading, and everyone on campus is encouraged to read the text and incorporate it into activities and discussions.
The purpose of the MSU Reading Experience is to provide a unifying academic and social experience for incoming freshmen, as well as the campus community, by integrating the selected text into all English 105 courses and offering over a dozen events related to the text throughout the academic year. For a full list of the events for 2011-12, visit http://www.murraystate.edu/fre.
The 2011 MSU Reading Experience Selection
The 2011 MSURE text is Persepolis, by Marjane Satrapi. A graphic novel, Satrapi's autobiography is a timely and timeless story of a young girl's life under the Islamic Revolution in Iran. Descended from the last Emperor of Iran, Satrapi is nine years old when fundamentalist rebels overthow the Shah. While Satrapi's radical parents and their community initially welcome the ouster, they soon learn a new brand of totalitarianism is taking over. Satrapi's parents, who once lived in luxury despite their politics, struggle to educate their daughter. Her father briefly considers fleeing to America, only to realize the price would be too great. Eventually Satrapi's rebellious streak puts her in danger, as even educated women are threatened with beatings for improper attire. Skillfully presenting a child's view of war and her own shifting ideals, Satrapi also shows life in Tehran and her family's pride and love for their country despite the tumultuous times.
Chapter 3
Expectations and Assignments
Student/Instructor Expectations
When you arrive in your first college English class, you have already successfully progressed through many stages of writing instruction. You have met the expectations of your high school classes and in many cases excelled. However, you might have been told always to write five paragraphs, always to write a thesis that lists three points, and always to write a conclusion that restates the thesis. As remnants of these expectations remain in all English assignments, it is natural to think you can keep doing what worked in your past English courses and get the same return for your investment -- that is, the same grade. Although several similarities exist between all writing assignments, in some areas the expectations for your writing increase significantly when you enter a freshman composition class.
For many students, the greatest concern is an increase in the length requirement for an essay. The second change in expectation is in the depth of thought reflected in your writing. Stating the obvious in a grammatically correct manner will no longer achieve an excellent or possibly even a passing grade. Not surprisingly, these longer, more in-depth essays require greater time investment for writing, revising, and editing - an investment your instructor expects you to make.
Not only will the requirements for the class assignments be different, but the level of help you can expect from your instructor and other students will be different as well. You can expect more individual time from your instructor. Part of the instructor's teaching assignment is to hold regular office hours. Take advantage of the greater availability and the regular office hours of your instructor. Make an appointment (and keep the appointment) during scheduled office hours, or at a time mutually agreeable to both of you, to discuss your assignments, your thesis choices, or any topic that will help you succeed.
You are a member in a community of writers, a community made up of your instructor, your classmates, and yourself. Every member of this community is involved in your writing process whether through class discussions, peer reviews, instructor comments on papers or through office visits. You are a valuable member of this community because of your writing, your participation in class discussions, and your feedback to other classmates on their drafts and essays. A good attitude, near-perfect attendance, and enthusiasm for knowledge will help you learn, but it will take more to create passing grades on essays. It is possible to attend every class, turn in every assignment, and still fail. Succeeding in freshman composition will also require thoughtful involvement in your writing process.
Primary Formal Assignments: In ENG 105, you are required to write formal essays that demonstrate your ability to analyze, synthesize (bring together multiple perspectives), and develop an academic argument. To be successful in these essays, you will be required to conduct in-depth research, and to examine the texts you read and utilize them. Most students understand that analyzing something means to break it down into parts to discuss so that the writer and reader gains better understanding of the whole issue or topic. To synthesize is something a little more abstract, but in truth, you do this more frequently than you think. Synthesis is the simply process of inferring or producing connections among several texts. When you synthesize you take multiple perspectives and combine them in conversation with one another.
In ENG 105 you perform syntheses in your writing, especially when your writing involves research. Again, imagine that you come across a group of people having a conversation about some subject, let's say, "What makes a good teacher?" You get there in the middle of the exchange, but it does not take long for you to figure out the general position each participant holds. Among these participants there is some agreement: any good teacher must inspire students, for instance, but there is also some disagreement. Perhaps three of the participants believe that any good teacher must allow students some creative flexibility in coming to understand the material or subject at hand, but two other participants disagree. Suddenly you think: if a teacher wishes to inspire students, he or she must allow creative approaches sometimes, but also must constrain students' intellectual wanderings so that the material is grasped effectively and competently. That's a synthesis.
Now imagine that this is not a conversation you take part in, but rather that these "participants" are pieces written by various writers and instead of simply thinking your thought, you are going to write these thoughts in the form of an essay in which you present these different perspectives, and then bring them together to put forward your own idea about what makes a good teacher.
The culminating skill that you need to demonstrate in the class is a research-based argumentative or persuasive essay that combines your ability to analyze an issue, synthesize outside sources, and effectively propose and defend your position. A good argument or persuasive essay is not easy to write, and the expectations for this course will be higher than your high school persuasive pieces. For example, you may think you nailed your essay defending capital punishment in high school, but that topic at the university is inadequate because anything you write will be a rehashing of what other people have said. A good ENG 105 argument will be something you care about and that you offer a unique, or at least a fairly new, approach to the understanding of it. That means that local issues are great starting points, or issues that are raised in your course readings. Your instructor will have more to say about choosing and narrowing your argument topics, but keep in mind that topics that "everyone" seems to do, such as legalizing marijuana, euthanasia, lowering the drinking age, etc., will be discouraged.
Close Reading: In much of what you read, you are looking for main ideas or information. This requires a certain amount of attention, but sometimes you can read for main ideas and information by passively absorbing the material, not requiring much thinking, just a decent memory. Close reading is a different kind of reading with different methods by which you can read closely. Close reading is active reading. It requires that you think about what you’ve read, such as thinking about the ideas a text presents, about how those ideas work together, about the implications of those ideas for the issue at hand, for you, and for the world you live in. There are, in other words, lots of ways to think through the problems of a text that are not represented by summary, paraphrase, or outlining.
Close reading is not just arriving at an understanding of what the writer is communicating; it demands that you take responsibility for your reading, for the meaning you make of a particular text. Challenging readings do not have an easily identifiable single point; rather, they often make several points and by methods that differ from readings you might find in magazines and newspapers. Challenging readings are often conceptually driven, often articulate a perspective in order to offer another perspective that complicates it, and often imply points and ideas rather than explicitly laying them out one by one.
What ought you do with a text like that; perhaps seek some expert who could explain what the text means? You could try to remember what the expert says and repeat that after sitting down to write about the text, but this would be to shrug off the responsibility of making meaning of the text, of constructing your own reading of the text, to make the text meaningful to yourself. How do you make this meaningful? How do you construct your own reading of a text?
The first time through a difficult and challenging text, you will not "get" everything. You may not get anything. In fact, the readings we hope you encounter in ENG 105 are readings that no one has or ever will "get" completely. They are readings that intelligent readers continue to debate. Readings that are easily mastered hold no real opportunity for thinking, for debating, with fellow readers. This is why the English and Philosophy Department at Murray State insists that reading means you take responsibility for making meaning out of what you read. You take an active role, not a passive one. You may not get everything, but you will find some things personally meaningful. What are those things? What parts of the text "spoke" to you? What did they "say" to you? Put that together first.
Second, go back to the text and read it again, but this time you are looking for deeper meaning and connections. Since you may have an idea of the meaning of some parts of the essay, other parts of the essay will begin to speak to you based on those thoughts. Sometimes the meaning you make on a second, third, or fourth reading will build on the meaning you made on your first reading. Sometimes, the new thoughts you begin to find meaningful in a text on successive re-readings will pose a challenge to the meaning you made of other parts of the text. Take a moment to consider and reconsider. Close reading is, first of all, recursive reading. This requires reading, thinking about what you have read, re-reading, thinking about how this second reading adds to or contrasts with that first reading, then re-reading, thinking, etc.
Close reading includes the ability to read a text charitably, to grant the writer his or her claims, his or her examples, ideas, concepts, conclusions, and to try and understand the text from his or her point of view. Too often, readers think that close reading means disagreeing with a writer, but when a reader does this, he or she tends to ignore the larger meaning of a text to focus on some point that he or she wants to discredit. Thus, a reader must always be careful to understand as best he or she can where a writer is coming from and what that writer wants to say before the reader begins to resist what has been written. Such resistance, though, is also part of what it means to be a close reader. Asking tough questions of a writer's ideas is important once the reader understands the writer’s text. Are all of his or her ideas consistent? Does he or she fail to address some problem or example that might undermine some of his or her claims?
In general, close reading involves re-reading and posing questions: What does this mean to me? How do the new meanings read in successive readings impact the previous meanings? What is the writer trying to say? What are his or her aims? Is the writer consistent? You should notice that these questions will not yield answers that will master a text.
The Three Worlds: The following three questions, while originally written as guidelines to reading narrative literature, provide ways of approaching the close reading of any text. You can read texts as works that imagine—and create—worlds. What are the salient characters of these imagined worlds? How are they different from the world(s) in which you imagine/believe yourself to be living? When reading a passage closely, consider the "three worlds" of the text: the world "inside" the text, the world "behind" the text, and the world "in front of" the text.
The World Inside the Text
What assumptions underlie the world "inside" the text? The following questions may be helpful in examining these issues with regard to a given passage.
Situation: Is this passage part of a larger work? If so, how does its location within this work shape the way that we read it? What comes before and after? What is the larger narrative to which it contributes?
Genre: What genre is the passage drawing upon, and what conventions of that genre can you identify that dictate the form of the text? How do these shape the reader's expectations? Are certain conventions subverted, and if so, how does it change the meaning of the text?
Formal Qualities: Do prose and/or verse function to structure the text in particular ways? How? How is the passage displayed on the page? How do its visual qualities (including any images that may accompany the passage) affect your reading of it?
Framing: Is there a larger frame narrative in which this passage is situated? If so, how does it shape the interpretation of the passage?
Structure: How might you identify discrete segments of the text? How do these relate to each other -- e.g., are there close causal or thematic relationships? Or do the relationships seem more loosely juxtaposed? How do these relationships between segments function to structure the interpretation of the text?
Figurative Language: What figurative language (e.g., metaphor, metonymy, antithesis, hyperbole, irony, personification, repetition) is employed? When? How do particular figures of speech work in the text? What different elements do they hold together, and how do they contribute to the overall movement of the text?
Voice: How is the "voice" of the narrator constructed, and how does that voice affect your reading of the passage? Are there markers in tone that correspond to distinctions in gender, status, sub-genres, and so forth?
Character, Setting: Who are the characters, and how do they relate to one another? What is the setting (or settings), and how does it shape the narrative? What events or episodes occur? How do they relate to one another? How do they contribute to the larger movement of the narrative (e.g., setting, problem, climax, resolution)?
Narration: Is there content outside of the core plot of the narrative (for instance, a narrator's reflection on issues or events) and, if so, what does it contribute to the narrative? How does it change the way you read the narrative?
Rhetoric: Is there a disjuncture between what the narrative says and what it does to you as a reader? Is the "meaning" of the narrative located in its literal content, or is it also to be found in the way it uses content to produce certain effects? In other words, how might the conceptions, actions, and experiences of the characters influence the conceptions, actions and experiences of the audience? How does content (who does what to whom for what reason in what place, etc.) relate to the "work" of the text -- what it might do to its audience, how it might make them feel or act? (We can talk about this in terms of the rhetorical devices or strategies that are used in the narrative to achieve certain effects in certain audiences.) How is the content of the text used in rhetorical ways, if at all?
The World Behind the Text
The world "behind" the text refers to the cultural context in which a narrative was originally produced and functioned. While examining the "world inside the text"entails reading texts as producing a world, texts can also be read -- and very frequently have been read -- as the products of a world, as reflective of their historical context of production.
Context: In what historical and cultural context was this text produced? What direct or indirect relationships are there to other texts produced in other contexts? What does the text suggest to us about the context in which and for which it was produced?
"Work": What do you think this text was intended to "do" -- e.g., entertain, edify, create and/or shape relationships between the audience and the figures in the book? In other words, what might the motives or intentions be -- explicit and/or implicit -- by reason of which this text was produced? Can you identify aspects of the text and/or its historical and cultural context that illuminate such intentions?
Producers: Do we know anything about its authorship/compilation/transmission? Is there a disjuncture between the modern academic historical understanding of this question and traditional understandings? If so, what problems and possibilities do you see in this disjuncture?
Assumptions: What assumptions would one have to bring to this text in order for it to be convincing? How might such assumptions contrast with our own assumptions about texts and their purposes?
Practices: Does the text speak explicitly about how its audiences should interact with it? If so, how do we decide whether such statements are prescriptive and/or descriptive of practices in a contemporary American society?
The World in Front of the Text
The reader and his/her assumptions are crucial to the construction of meaning and to a reader's experience of a text. To consider the world "in front of" the text is to ask how and why different historical audiences -- ourselves included -- have frequently interpreted a given text quite differently.
Contexts: In what historical and cultural contexts did (and does) this text function? Do we have social-historical evidence that might illuminate the ways in which it has been interpreted or used? Who has read it? Who has listened to it? Was it/is it widely circulated? Have its interpretations/uses/popularity changed through time, or as it was transmitted from one cultural context to another?
Audience: Can you identify aspects of the text that seem to appeal to particular audiences, eg. people of a certain cultural background, status in society, gender? Does it presume particular kinds of knowledge? Does it appeal to the interests of lay or monastic communities, or both? Might different audiences have different interpretations? Do we have any social-historical materials that might shed light on such questions?
Concepts of Life and the World: Given an awareness of different audiences and interpretations, how might this text have contributed to people's conceptions of the world and of their own place within it? An exercise: imagine yourself in the position of various auditors/readers in a particular contemporary American society. What does this text make you hope, desire, aspire to, fear, loathe, revere? How does it make you feel about characters in the narrative? Whom do you identify with, and whom do you judge? Why and how does the text make you feel this way? How does it make you feel about other people in your own community? How you conceive of yourself in relation to the world? Who stands to gain from your feeling this way? Does anybody/anything lose? Can you identify who/what? What might your speculations regarding these questions suggest about the way the text might function for particular listeners?
Your Response: Finally: how, if at all, does the consideration of these kinds of questions change your response to this narrative as a modern academic reader? What was your initial response, and has it shifted through your close reading? You, too, are part of the reception history of this text.
Additional Helpful Topics
Peer Revision Guide: Peer revision allows you to not only receive feedback from your peers, but also to see examples of other writing approaches and strategies. When you participate in peer revision, make sure you read through the paper completely before writing anything down. Then, read it again as you review the content, organization, and style. Here are some questions that may help you review the essay:
1. What do you find compelling about this paper?
2. What is the thesis of the paper?
3. How does the writer introduce the essay?
a. What is the effect of this approach on you as a reader?
b. Do you have other ideas about how to introduce the thesis?
c. Why?
4. How is the body of the essay organized?
a. Do you see areas where it could be better organized?
b. Why?
5. How does the writer shape his or her writing to the assigned audience? What revisions might the writer make to better address the audience?
6. How does the writer conclude the essay?
a. What is the effect of this approach on you as a reader?
b. Do you have other ideas for concluding the essay?
c. Why?
7. How does the writer transition from one idea to another? What is the effect?
8. As a reader, what do you find most effective about the writing used in this essay? How would you address this issue?
9. If this essay were due in one hour, what three revisions would be most constructive?
Editing: You may have heard the words "editing" and "proofreading" used synonymously. For ENG 105 purposes, refer to editing as the process of refining a paper that is basically complete by considering specific errors and small-scale improvements in grammar, mechanics, punctuation, word usage and sentence structure. When proofreading, refer to the last read-through of an essay for errors of any type, especially spelling, spacing, duplications, omissions and formatting problems.
Plagiarism: You will do quite a bit of research in ENG 105, because you are expected to use the ideas of others to support your ideas. Serious plagiarism of essays will not be tolerated, and it is up to you to understand what academic honesty means for the university and for your character. Plagiarism occurs when a student tries to present another's words or ideas as his or her own, using them in some parts of the paper or for the entire paper. The most common types of plagiarism occur from Internet use: Either the student cuts and pastes from one or more documents/Web Sites, or the student purchases the entire paper from a Web Site that sells documents. While the Internet has become the most common source of plagiarism, plagiarism can occur when a student incorrectly uses print sources in part or in their entirety, or uses a friend's paper from a previous course. Additionally, a student who copies a peer's paper topic, point, or wording is guilty of Academic Dishonesty and is subject to the same consequences as a student who plagiarizes from an Internet or print source.
Ways to Avoid Plagiarism
When in doubt, CITE! It can never hurt to over-cite or cite when it may not seem necessary.
Give yourself plenty of time to research and write your essay, so that you do not feel pressured because a topic proves unworkable at the last minute. When writing a paper that uses sources, give yourself time to digest the research and synthesize your findings.
Take careful research notes that include full bibliographic citations. If you forget to write down the bibliographic data, you may be tempted not to bother with the citation.
Make it a habit to put parenthetical citations for all the sources you borrow from in each draft you write.
Keep a good documentation guide handy (i.e., your handbook) when you are conducting your research and writing your paper.
Have confidence in yourself. Even the best writers are often unaware of their good ideas and think they have nothing to say when their writing says a lot. Original ideas come from working closely with the ideas of others, not from flashes of inspiration.
Know where to get help. Start with your instructor and ask questions about citations about which you are not sure. Besides your instructor, you can consult a tutor in the
Visit the Racer Writing Center for help with your writing. The reference librarians can also help you with your research.
Knowing Your Resources
Some students are tempted to plagiarize because they find writing college-level essays difficult or intimidating. Such students sometimes become frustrated when an essay on which they have worked long and hard is returned with many corrections and a low grade. Frustrated and afraid of failure, they may resort to copying an essay word for word or making only a few slight changes in the wording. Rather than plagiarizing, these students should seek assistance from their instructor, from the Racer Writing Center, from a special tutor, or from the Counseling Center, which can provide assistance in dealing not only with a learning disability, but also with frustration, fear, and stress.
The Racer Writing Center offers intensive tutorial courses in writing. Other students write well enough but find plagiarism tempting because they fear earning a grade lower than they or their parents expect, have fallen behind in their coursework and feel that they lack the time to write a competent essay, or feel that they cannot handle the assigned task or generate good ideas on the subject. Start writing, even if the writing begins as a summary of some other piece of writing, and you will usually discover that you have something to say. If you fall behind, talk with your instructor. He or she may penalize you for submitting work late, but late work is preferable to plagiarized work. If you feel overwhelmed by your course work and unable to keep up, arrange to visit a counselor at the Counseling Center. A counselor can help you learn to manage your time and the stress of university life better. Plagiarizing an essay is never an acceptable solution.
Learning how to use sources is one of the most important things you will learn in college. By using sources well and by clearly indicating your debts to these sources, your writing gains authority, clarity, and precision. Writers who plagiarize lose the advantages of belonging to an intellectual discourse community. If plagiarizers are professionals, they may be barred from practicing their profession, or their work may not be taken seriously. If they are students, they will carry the stigma of having plagiarized. Instructors will be suspicious of their work and will be unwilling to support any of their future efforts, write recommendations for them, or even work with them at all. The best way to avoid plagiarism is to be scrupulous about indicating quotation, paraphrase, and summary.
Chapter 4
Conducting Research
Research is an essential part of English 105. Throughout the semester, you will learn techniques of the research process and ways of incorporating research into your writing. Why is research important? Every good argument should be supported with evidence, and one way to supply evidence in your argument is through research. Learning to integrate research into your arguments will strengthen your essays and also allow you to become more knowledgeable on your topic.For documenting those sources, consult the handbook that you purchased for this course. This chapter includes information related to the Murray State University Libraries. Librarians are available and eager to assist you in your research.
Murray State University Libraries
What we do:
What we cannot do:
Why do I need the library?
There is an immeasurable amount of information available through the Internet. Our era is deemed the "information age" not only because of the amount of information that is available, but because it drives our economy. This is another way of saying that many scientists, researchers, and theorists do not give away their research freely on the Web. Instead, the library subscribes and provides access to the types of resources that allow you to search peer-reviewed, authoritative research that generally does not appear on the Web for free. The library offers much more than simply books. We provide access to information resources such as professional publications, scholarly journals, both historical and current news, reliable internet resources, and statistics.
Do I need to visit Waterfield?
Not necessarily. We always recommend visiting when possible, but much of the library is available wherever you are, as long as you have an internet connection. Visit the library's webpage at lib.murraystate.edu. However, once you have conducted your research, you may want to visit the Racer Writing Center, which calls Waterfield Library its home, for assistance in preparing your paper.
If you need assistance with finding resources, use the Ask Us icon on the webpage. With this icon, you can reach a librarian by chat, email, text, and phone.
Expanding or Narrowing a Topic for Research
In any database, from Academic Search Premier to RacerTrac and everything in between, the words you put in should be analyzed for the best result. These databases do not function like GoogleŃthey donŐt take your query and "interpret" it into what they think you mean. Instead, they are very literal and process EXACTLY the spellings and combinations as you have commanded.
The time you spend in determining your search query is also a good time to either narrow or expand your topic. It is important to remember that a one-word topic is too broad for college-level research. The more words you use to define your topic, the fewer results you will get in databases -- but they will be the more relevant results that you need.
All databases are designed to use these little words: AND, OR, NOT. Use these to build targeted queries. For example, in Academic Search Complete, the following queries yield these results:
Steroids: 38,257 results
Steroids AND sports: 3,204 results
Steroids OR performance enhancing drugs AND sports: 3,871 results
Steroids OR performance enhancing drugs AND sports AND university: 563 results
The last query, (steroids OR performance enhancing drugs AND sports AND university) would be a good first query for doing research on the effect of steroid use on college sports and/or athletes. 563 results is many more than you would use, but you are able to limit by date, or to a formats like newspapers, magazines, or scholarly (peer-reviewed) journals.
As in the example to the right, ORs can go in the same box, whereas ANDs need to be in separate boxes. OR should be used between two synonyms to make sure you aren't missing relevant items.
Types of Materials:
When searching for information, you should also consider who would write about such a topic, and where said person would put that information. Consider these formats:
Primary vs. Secondary Docs:
More Resources at the Library:
Find a good book? Browse through the table of contents and the index to narrow down topics.
Find a good article? Check the bibliography to see if any of those items are appropriate for your topic. This way, you find the most authoritative works in the field of your topic.
Library Lingo: There are many terms that are used in Libraries that you will want to familiarize yourself with as you conduct research. Here are a few of the most common:
Catalog: a searchable listing of materials found in the library buildings. RacerTrac, Murray State's online catalog, allows you to search for items within Waterfield, Pogue, and Overby Libraries.
Circulation (Desk and Collection): This refers to materials you can check out. That is, books and media that circulate out and come back to the building. The collection of circulating books is downstairs in Waterfield. Media is on the main floor, northeast section. The desk where you check them out is on the main floor.
Database: At the Library, the electronic periodical indexes are often referred to as databases. That is, you search the database with a research topic, and it provides a list of periodical articles on that topic. Other databases provide statistical data, biographies, and reference information electronically. All are found on the library's website.
Find it @ MSU button: This button, available in nearly every database, looks in all the other resources to which we subscribe and lets you know how we have access. Sometimes you can be in one database looking for the full-text of an article, and it might be sitting in another database. This button will identify where it is for you. It may tell you that we have access to a physical copy at Waterfield, or it may also tell you that the only access we have is to borrow it from another library via InterLibrary Loan.
InterLibrary Loan - A process used by libraries to borrow books and other materials, or to order copies of periodical articles, from another library.
LibGuides: a service on the library's website that provides research guidance for every subject on campus. Use these to discover the best databases, websites, and research tips for your class or research interest.
Periodical: a publication that is produced "periodically," like a journal, magazine or newspaper. Library databases provide access to the individual articles found in these periodicals.
Pogue Library:nThe original library on MSU's campus. This library houses special collections, which includes rare items, genealogy materials, archives, and manuscript collections. Overby Law Library is on the bottom floor of Pogue. This building generally stays open 8:00-4:30 during the week only. It is a VERY quiet place to study.
RacerTrac: Murray State's online catalog of Waterfield Library and Pogue Library. Library users can search for books, periodical titles (not individual articles), and audio/visual materials held by either library.
Reference Collection: Located in the Reference Room, main floor, these materials are to be used for background and factual information. They are not available for check-out.
Reference Librarian: Someone who offers assistance in locating, evaluating, and using information resources. You can often find one at the Information Desk at Waterfield Library. On the Library's website, these librarians are called Subject Librarians because they specialize in specific disciplines.
Scholarly Journal: Sometimes referred to as an academic journal, a scholarly journal consists of articles that have passed through a rigorous review process by the author’s peers. These articles record original research and thought, are not free on the web, and can be found through the library's databases.
ThoroSearch: A meta-search of multiple resources, by subject. This tool allows you to quickly locate items by keyword searching while searching multiple resources at one time. This resource is a good starting point, and will provide suggestions on where to find more in-depth research. However, it does not allow for the specificity that other direct resources allow for.
WorldCat: An online database of the combined collections of all libraries. Use this to see items that Murray State does not have, and to request these items through Interlibrary Loan.
The CRAAP Test
Despite the abundance of resources for finding in-depth and relevant material, most students bypass those resources by going straight to Google. Unfortunately, the sources obtained this way are not always the best for your research. The CRAAP test is an unfortunately named, but easily remembered acronym for considering your sources. The test, of course, is whether you are honest with yourself in the answers to the questions.
Currency: How timely is the information?
Information that you include as sources in your essay should be current to your topic. When was the information published or posted? Has something been written more recently that might have more value to your audience? Check to see if your resources have been updated (i.e. there are new editions of the book and/or whether the website is still accessible.
Relevance: Is this information important to your topic?
Resources should address your topic and your audience as specifically as possible. Information should be directed to the appropriate level of your topic and should be compared to other information of the same type to determine its weight. Some very specific or current topics may seem to exclude traditional sources; however, with web resources, most everything can be researched for contemporary information that is relevant to the topic.
Authority: Who has published/posted this information?
This credential is most often the true test of a valid source. Is the author, editor, webmaster qualified to present the information you've found? What are his or her qualifications? Complete a web search for the author's name to see whether or not he/she is credible and thus a valuable asset to your writing. Remember that the word "former" before a job title can be a red flag! The source of the information can also lend authority. Look at the publisher's information for books, pamphlets, or journals. As a rule of thumb, internet websites that end in .gov or .org can typically be trusted but double-check information found on .edu, .com, or .net sites.
Accuracy: Is this information correct reliable and objective?
Look for other evidence to support your resources. Has the information been confirmed in other trustworthy sources? Tone and language can also indicate whether or source is free of bias or tinged with emotion. Depending on your topic, you may want to use sources that are not objective, but they should still be reputable, and you should be aware of their leanings. The final consideration for accurate sources is in their appearance. Does the source look reputable? Is it free of typos, misspellings, and grammar errors?
Purpose: Why is this information accessible to you?
Consider the motivation behind your source. Do the creators of this resource have a commercial interest? A political interest? Is its purpose to persuade or to entertain? Studies paid for by corporate sponsorship typically are published only if they support a desired outcome. Be sure that the source isn't presented in your essay as fact if it is sales or opinion-based.
The CARS Test
Another acronym for checking sources, also easy to remember:
Credibility
Consider the author's reliability, the source of publication, and other well-known opinions of your resources (i.e. book summaries, published reviews, or reader responses). Anonymity, poor reviews, or careless errors within the source may all be indicators of a lack of credibility.
Accuracy
Information used in your research essays should be exact, up-to-date, factual, comprehensive, and detailed. Indicators of a lack of accuracy may include, an obviously one-sided view from the author(s), no date listed, an old date on information that is ever-evolving, or sweeping generalizations.
Reasonableness
Resources, in order to be appropriate for your use, should -- in most instances -- be moderate, objective, fair, and consistent. Of course, there may by times in which a reporting of biased or emotionally charged information disprove s an illogical refutation of your argument or supports your point about the heatedness of the debate; however, it must be clear in your writing that you understand the difference between objective and biased sources. An inappropriate choice of tone or word choice, exaggerations, overgeneralizations, the use of the words "always" or "never," or a conflict of interest by the author or publisher of the information are all indicators of a lack of reasonableness.
Support
If you choose to use claims of fact or statistics in your researched essay, be sure that these bits of information can be corroborated by other reputable sources. Statistics are easily manipulated, and therefore, are not always informative ways to convince your audience of your argument or to sound like a credible source. Your sources should have their own Works Cited entries. Remember, as your essay is not acceptable without a Works Cited, neither are your researched resources. A lack of support is often indicated by no documentation, numbers or statistics without adequate proof of their objectivity, or no corroboratory resources.
Chapter 5
Student Resources and Policies
There are few things as important to us than your success while at Murray State University. Over one hundred people in more than a dozen offices on campus are dedicated to helping you through whatever obstacles you may encounter while at college. They will help you over academic hurdles and listen when you are just plain overwhelmed. This chapter compiles several sources that may be of assistance to you. The most important resource for you is your instructor; beyond that, the Lowry Center can provide writing assistance, and the Counseling and Testing Center and Women's Center are valuable resources within Student Services, and the technology help desk is also available at 809-2346. The program/university policies are repeated here, along with information regarding the use of university software and computer labs is included in this chapter.
Racer Writing Center
Opening in Fall 2010, the Racer Writing Center offers writing assistance by trained writing consultants. Consultants will be able to help students at any point in their writing process, from narrowing a topic to final polishing. The Racer Writing Center is located in the Waterfield Library.
Lowry Center
The Lowry Center offers several opportunities for students to receive help with their writing. An Open Writing Lab is available in the Lowry Center, first floor, from 2:30-5:30 Monday-Thursday. Students may visit this lab to receive free tutoring for English Composition classes and for help with other written papers as well. No appointments necessary.
In addition, a computer lab is available for students at certain times during the week in the Lowry Center, first floor. A faculty member will be present to assist students with their needs. Postings with available times are in the Lowry Center. Printing is not available so please save any work.
Composition Workshops
Monthly workshops are held in the Lowry Center covering topics in Composition. Workshops are 50 minutes in length. Workshops include discussion and planning of essays covered in English 105, essay components, such as thesis and topic sentences, introductions and conclusions, paragraph development, and sentence structure, as well as MLA and Works Cited. A monthly calendar of the workshops will be available to each English 105 instructor.
English 111 and 112
English 111 and 112 are 1-credit-hour support courses for students who will be taking English 105. Taking one or both can help you make a smooth transition into English 105. You will meet in small groups of about five to six students where your instructor will help you with your writing assignments for English 105. In addition, you will be offered the opportunity to attend workshops to help you with problem areas, and you will make individual appointments with your instructor for help with certain papers. These courses carry one hour of elective credit, which will apply towards graduation.
Why should I take ENG 111 or 112? Students often do not recognize the need for additional help with their writing beyond what they think they will receive in English 105. We cannot require you to take the support course; however, many of you would benefit from the support given in this class.
How do I register for ENG 111 or 112? To register for these courses, simply look in the Course Schedule under English. Pick a section that fits your schedule and register. You will meet with your class once a week. You will also be asked to attend four or more workshops and conferences. These workshops and conferences will be worked into your schedule as needed. Your grade will depend upon how much time and effort you are willing to put into the course. Sometimes, ENG 105 instructors recommend ENG 111 or 112 to students early in the semester.
Counseling and Testing Center
Everyone seeks help at one time or another. We may be confused about a personal problem, or may be feeling depressed or anxious. We may be concerned about an academic or work-related decision such as selecting a major or going to graduate school. We may share our problems and concerns with friends, classmates or relatives. After all, we all face problems at various times in our lives. But there are times when professional counseling is necessary to help us though difficult or confusing times. One of the advantages of going to professional counselors is that our services are completely confidential. Features:
For more information, please visit: http://www.murraystate.edu/counseling, or http://www.murraystate.edu/testing
Women's Center
Opening its doors in 1992, the Women's Center at Murray State is a place for all women and those interested in issues relevant to women. The center is a place for a wide variety of individuals to meet, learn and get involved. The center also raises consciousness concerning gender in all aspects of the institution and strives to acknowledge and eliminate sexual discrimination as it impacts administrators, faculty, staff and students. We are dedicated to the support, education and professional growth of all women. We aim to assist women in facing the new challenges, opportunities and demands which are encountered in today's ever-changing society:
For more information, please visit: http://campus.murraystate.edu/msuwomenscenter
MyGate
MyGate is an online portal that provides students with secure access to accurate and current information to support informed decision-making, as well as the ability to update personal records.
What You Can Do With MyGate:
For more information visit: http://campus.murraystate.edu/mygate/login.html
Blackboard
Blackboard is an electronic course management system that encourages interaction between students and faculty; students and students. Blackboard incorporates web pages, email, discussion boards, chat rooms, small group areas, online quizzes, an online grade book, document sharing, and more to create an online learning environment.
Why Use Blackboard?
Computer Labs
This section describes the different types of computer facilities available, defines who may use these facilities, and provides guidelines for acceptable use. In addition to this section, use of computer lab facilities is governed by the Murray State University Information Technology Policy, the College of Humanities and Fine Arts Information Technology Policy, and your English 105 Instructor.
Violations of the Guidelines
Disciplinary actions for violating any provisions of these guidelines shall be governed by the applicable provision of the Murray State University Information Technology Policy.
Sanctions for violation of these guidelines may include revocation or suspension of computer access privileges in addition to any other sanctions permitted under the Student Disciplinary Policy.
Violations of law may also be referred for criminal or civil prosecution.
Resources covered by these guidelines include host computer systems, personal computers and workstations, computer peripherals, communications networks, software, removable media, and files.
The use of these resources is governed by federal and state law, as well as by the policies and procedures of Murray State University and the College of Humanities and Fine Arts. The College and or University may monitor access to any of these resources in order to ensure security of its systems and networks and to enforce applicable policies.
Monitoring and Inspection of Electronic Records
Electronic records sent, received, or stored on computers owned, leased, or administered by the College of Humanities and Fine Arts is the property of the College. As the property of the College, the content of such records, including electronic email, is subject to inspection by College and or University personnel. Although such monitoring is not routinely done, the College and the University are able and reserve the right to monitor and or log all network activity of users without notice, including all email and Internet communications. Users should have no reasonable expectation of privacy in the use of these resources.
Users and Their Responsibilities
Access to CHFA computer labs is limited to currently enrolled MSU students. Exceptions are made for MSU academic pursuits, and approved workshops, seminars, or other special events.
Users are responsible for ethical use of computer resources, including both honesty in their academic pursuits and respect for others who share these resources.
Users must have a valid MSU network account in order to use lab computers.
Users may not share their username or password with another user or use another user's network account to log another person into a lab computer.
Users must always log off of a computer when finished using the computer. Failure to log off poses a security threat for the student.
Users are responsible for ensuring they do not leave behind personal items including but not limited to flash drives. Lost items will be handed over to the CHFA Technology Coordinator.
Users are advised to insert a text file that includes contact information such as name, address, and phone number on their flash drives so that a lost flash drive might be returned to its rightful owner.
Care of computing resources
Malfunctioning equipment should be reported immediately to the instructor.
The consumption of foods and beverages is strictly prohibited in all CHFA computer facilities.
Users are responsible for disposal of their own trash. Continued failure by a user to clean their area after use may result in suspension of lab privileges.
Computers are configured according to the needs of students and faculty/staff. Users may not change hardware or software configuration settings. Users who have suggestions for a hardware or software configuration change should speak to the person who manages the facility.
Users may not attach personal hardware (with the exception of personal flash drives for storage of information) to the lab computers.
Equipment and cables are to be moved by authorized personnel only. Moving the equipment or cables may cause the machinery to malfunction.
Reducing wasteful use of paper and printing supplies
Users are expected to be conservative in their use of paper and to exercise discretion when printing documents to prevent waste of expensive printing materials.
Users must only print materials of academic relevance or co-curricular significance.
Users should submit the print command only once to avoid printing multiple copies of a document. Users should allow adequate time to ensure a successful print job before re-sending a print command.
Users who need multiple copies of a document must use a photocopying machine for duplication of documents. Coin-operated photocopiers are available in the Waterfield Library.
Users are urged to use the "print preview" command before submitting a print job. Blank pages that appear in the "print preview" result should be deleted before the print job is sent.
Users should make sure they have sent their printing job to the correct printer. To do this, instead of immediately clicking on the printer icon, users should click the File command in the main menu toolbar and then select "Print," which will open the Print dialog box where settings can be checked and adjusted before sending a print command.
Users should notify the lab attendant if the printer has failed to respond correctly after the first print command. If users have submitted an incorrect print job, they should notify the instructor so that the instructor can attempt to cancel the job.
Respect for others using the facilities
Those using the facilities should work quietly. Loud conversations and disruptive behavior disturb others who are trying to do academic work.
Users may not encroach on others' use of computing resources. Such activities include, but are not limited to, sending harassing messages, introducing viruses or anything else which damages software or hardware, and misrepresenting one's identity in electronic communication.
Persons who are disruptive in computer lab facilities will be asked to leave immediately. The instructor may summon Public Safety is a student refuses to leave. Public Safety will be summoned to the facility if a user poses a threat to the safety of the facility.
Repeated incidents of disruptive or harassing behavior will result in loss of computer use privileges.
Software and data on computer lab facilities
Only software owned by or licensed to Murray State University and/or the College of Humanities and Fine Arts shall reside on campus lab computers.
All applicable intellectual property and licenses must be observed.
No software or "freeware" shall be installed on any CHFA lab computer without express permission from the CHFA Technology Coordinator.
Users should save their files to removable media, such as zip disks, floppy disks, and CD-R or CD-RW disks.
Users who save their work to the local hard disk risk losing this work at any time.
Obscene materials
The distribution and display of obscene materials is prohibited by Kentucky Revised Statutes (KRS 531.00). Obscene materials are defined under Kentucky Revised Statutes (KRS 531.010) as those materials which:
a) To the average person, applying contemporary community standards, the predominant appeal of the material, taken as a whole, is to prurient interest in sexual conduct. The average person applying contemporary community standards would find that the work depicts or describes, in a patently offensive way, sexual conduct; and
b) The material depicts the sexual conduct in a "patently offensive" way; and
c) The material, taken as a whole, has no serious literary, artistic, political, or scientific value.
d) Federal law (18 U.S.C. 2252) prohibits the distribution across state lines of child pornography.
Program Policies
Policy Against Sexual Harassment
It is the policy of Murray State University to maintain the university community as a place of work and study for faculty, staff and students, free from sexual harassment and all forms of sexual intimidation and exploitation. All faculty, staff and students should be aware that the university is concerned and prepared to take action to prevent and correct such behavior, and that individuals who engage in such behavior are subject to discipline.
Behaviors which constitute sexual harassment can be classified in three categories: (1) repeated and unwanted sexual behavior involving physical contact; (2) verbal comments or suggestions of a sexual nature which adversely affect the working or learning environment; (3) coercive behavior, including suggestions that academic or employment reprisals or rewards will follow the refusal or granting of sexual favors. These constitute gross misconduct and will not be tolerated. In such cases, a single incident would establish grounds for action.
Misconduct involving students in a non-employment setting is governed by the University Codes of Conduct, and complaints about such behavior should be referred to the Office of Student Affairs. Anyone who is subject to offensive sexual behavior in the employment setting is encouraged to pursue the matter through the Office of Equal Opportunity.
Statement of Affirmative Action and Equal Opportunity
Murray State University endorses the intent of all federal and state laws created to prohibit discrimination. Murray State University does not discriminate on the basis of race, color, national origin, gender, sexual orientation, religion, marital status, age, veteran status, or disability in employment, admission, or the provision of services and provides, upon request, reasonable accommodation including auxiliary aids and services necessary to afford individuals with disabilities equal access to participate in all programs and activities. For information regarding nondiscrimination policies contact the Office of Equal Opportunity, (270) 809-3155.
Policy on Academic Honesty
(Adopted by Board of Regents, February 14, 1975)
Cheating, plagiarism (submitting another person's material as one's own), or doing work for another person which will receive academic credit are all impermissible. This includes the use of unauthorized books, notebooks, or other sources in order to secure or give help during an examination, the unauthorized copying of examinations, assignments, reports, or term papers, or the presentation of unacknowledged material as if it were the student's own work. Disciplinary action may be taken beyond the academic discipline administered by the faculty member who teaches the course in which the cheating took place.
Notes: Faculty reserve the right to invalidate any examination or other evaluative measures if substantial evidence exists that the integrity of the examination has been compromised.